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* ABSTRACT
N ’ In an effort to identify proplem areas sela-2d Lol
pco: academic performance a+t Harcum Junlor College (Pennsylvania) , an

aronymous mail questionnaire survey was conducted among all day
division facul<y in “ay 1973. The first part of +he survey asked

respondents +¢ rank 21 Listed charactétistics of "poor" students. The
lrd‘ngs for the Harcum/faculty are compared with the findings of a
previous admimis-ra*tion of a similar quastionnaire +to faculty at '
Frostburg State egilegé’(Waryland) Bo*h faculties considered the

in b*ll‘y tc synthasizs and apply coriceptual principles to be the
s most’ p¢valent characteristic of the academically poor student

Pua the:moz@, both facult:es consideregd negative. attltudes.tovard the *
*eache: or course csontent «o b2 the least prevalent characteristic.
ord cart.of the - survay asked respondents to gelect from a. list
o] _fQur characteristics the most common cause of poor acadenmic
merformanca: -30.5° percent szlected poor study-habits; .29.2 percent
selectad lack of knowledge and skills; 22.2 percent s2lected lack of
otiw at:on;uanﬂ 18.1 percent selected poor, cl%ssropm .
participation--+nese opiantons varied significantly from those of <he
Frostburc facplty. The implications of these findings are noted, and
& biblizyraohy ls included. The zpmarks of Harcum respondents to the
opee-e”deﬁ guestionnaire items are appended. (Author/DC)
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- Poor Academic Performance-Wihy?

1. Talent loss ¢r waste due to student acadginic failure has been one of the critical
problems in Atheriien hugher education (Algier, 1972). This past year at Harcum annual .
swident voluntary dropouts rost from a 4% rate last year to0 5.3% - Why? : ’
: d . ' . ' ' L4

in an c?fort to pinpoiat (1dsntlfy" psoblem areas related to poor academic performance
{a basic cause of dropeuts), an unonymouo mail questionnaire survey in late May 1975 was
i conducted anconinall day division fag:ui_ty of the College. The questionnaire m‘qtrument

utilized was m_apred fremu the véry 8xcellent one developed by Dr. Jae W, Choi, Director of

Instituticr. ) Rescarch at Frostburg State College, Frostburg, Maxryland. (I am indebted to

Dr. Choi for making it available). - y

& ~
-

As has been noted, through the practice of exclusion and academic dismissals,
instituticns of higher cducatien have avoided dealing with rnarcrmal students who could
potentially graduate-irom college. (Chox, 1973). Not so at Harcum!

As was reponcd several ycars ago, Harcum, as a matter of affirmative policy, has
agcepted ‘calculated risk' students. The results of this practice were documented in several
in-housec research rcpuerts and an article published in 1971, The penultimate paragraph
of the article states: . ' ’ )

"I consideration of the factual data summarized in this study and
further detailed in studies IRR 69-4 and IRR 70-4, it is cencluded
that substantial evidence exists to recommend the continued careful
selecticn and matriculation of so-called 'marginal’ or academic
risk applicants for admission to Harcum. It is evident that such
'calculated risks' can and do persist te Harcum araduation; and
further, do succeed in gaining acceptance to 4-year institutions; .
or in the case of graduates from 'terminal' programs, in locating
acceptable employment™ (Blai, 1971: p. 22)

Unfortunately, as Choi points out - "Those students labeled 'high risk' or 'marginal’
are usmhy ctigmatizced as academically inferior and consequently dumped out, leaving only
cursory 1nvestization into fundamental causes of farlure” (Choi, 1973, p. 2). The xrqmry
reported here is a replication of his e£forts, to be less-than-cursoryl

“As Wilson (1972) has observed, no one factor leads to academic failure. Those
. students wiio Lecome 'fiuubouts' reveal a melanyge of academic deficiencies, cultural disad-
' var.ta"cs lack cf goal orientation, or mistakenly chosen majors. As Blai (1972) has
iadicated. "lhere arc various ecicments of student characteristics and environmental
'press’ reroxtc'd to “n‘{rrc'atiallﬂz predict at the . 05 or higher levels of
cohfidence between the junipr college student persister and non- peroiQtPr.
These.....(includec): . . )
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12 units or moare. ) )

(2) Dropouts tended to be employed more times outside school than persistcré.

(3) Dropouts tended to have attended mere schools prior to the 10th grade than
did persisters. ‘ ’ :

%) Mothers of dropou'ts tended to have less education than mothers of persisters.

(5) At two-vear colleges, highest dropouts occurred at private, church-related 29%), .
followed by private, irdependent (24%), co-<ed’schools (29%), and all fer*ﬂle
schools (17)). 11 : :

In additicn, a study (Astin, 1972) revealed that the principal predic‘tors of non- -
persistence, both at two and four year colleges included:

(1) plans‘to marry while in college . (4) being a fgmale’
(2) holding a job during academic year “/(8) turning in paper or theme late
(3)-smoking cigarcttes” ©6) hzkving no religious preference

< .o / v N

And - in an carlier study.(Panes, Astin, 1967) the ""major" reasons stated for leaving

4
’ _2__
{1 Drofi\fns showed tlendcncy to be enrolled for fewer than 12 units; persisters
4-year colleges included: 1
i
i

Male " Reabon - Female

277 } (1) Dissatisfied with college environment 27%

26%, ! (2) Wanted time to reconsider goals/intercsts 18%

24% (3) Ceuld not afford cost ~* , - 18%

22% (4) Changed caréﬁi‘ plans . . . 21%

16% (§) Academic record unsatisfactory , \ - 6% |

1% - . () Tircd of being a student : ; 6% |
‘ :

2
4

. TN .
Analysis further revealed that characteristics of students not completing four ycars

included:

> (a) comes from lower socio-economic backgrounds.

(b) have lower grades in high school.
* (c) have lower level of jnitial educational aspirations than do
students who complete four years. .

As Choi (1973, pp 2, 3) so cogently has noted: "'In order to salvage potential "flunkouts’
by improving their ability to cope with college work, causes of poor academic performance
must be specifically detected, and appropriate cducational programs should be organized. ’
The literaturec is replete with investigations inte predicting and identifying succes sful -
college students. However, few studies havé attempted to focus on the speciftc causes of '
college students’ failure as perceived by the teaching faculty, one of the most?ix’?xportant

variables cxisting in the educational process. ™ *

. . :
Although it is recognized that faculty perceptions of failing students may well vary,
it is belicved that 2 careful analysis of their assess&nénts can be productive for both the
College and 'salvagable’ failing students. Therefore this, replication inquiry’ was undertaken ;
to: (a) analyze faculty perceptions of poor academic performance of |
students in relation to instructional nceds, ' ‘
(b) consider establishing relevant instructional units ahd services in

order to meet specific instructional/lcarning needs of students.
(c) to maintain and upgrade college standards of academic

pr(piuctivity.

S
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o The questionnaire 1nstrument utilized consisted of two parts; some ""21 objecctive
items designed to reflect the faculty perceptions of poor students' behaviorg in the arcas of ’
atdtudes, wovrk-studv habits, classroom behaviors, skills, and level of thinking., The
respondents had the choice of checking one of these categorics for each item: 'Strongly
Disagree’, 'S_or;iewhat Disagree', 'Don't Know', 'Somcwhat Agree', and 'Stro_ngly'Agree'.

Four other items were listed ds "Othe¥”, permitting faculty to identify additional
arcas which, in tleir judgement were characteristic of the student with poor academic rocord
The final two items on the questionnaire weke open-cnded, requesting respondents to:

(1) "comment sn peor student performance in your ficld, " and (2) "recommendations on what
can be donc to improve pcor student p/erfo}mah'ce in your field. " (Choi, 1973, pp. 4-5)

The pre-structured, twenty-onc objective items were given weighted multipliers for
scoring resppsts: ""-2" for "Strongly Disagrec'', "-1" for "Somewhat Disagree”, 0" for -
"Don't Know™, "+1" for "Somewhat Agrec" and "+2" for "Strongly Agrce'.  Responses were
counted, then muitiplicd by those multipliers to get weighted comp;?"te scorcs for cich item.

y

-

The "Other factors” and two open-ended items were separately angdyzed from the pre-
structurcd menty-oné items and simply frecuency-counted and)/onvcrted into percentages.,
These permittcd the faculpy to cover any items not listed in-the structurcd-objective scction
of the'questionnaire. Cbviously, the guestionnairc items listed do not exhaust all factors

] causing students' poor performance: they do, howevef, seek to identify possible elements
generally regarded ag/significant characteristics.

. The responses of the 29 faculty members to the pre-structured objective items,
(sorﬁz &C7% of the total invited to participgte!) arc summarized in Table 1 which follows.
These are tabulated in the form of a frequency distribution and computed into weighted
composite scores for each item. According to the size of composite scorcs, items are rank-
ordered from tie highest to/thc lowest. The rank-order numbers appearing in parentheses
are thosc of thF 69 faculsy members at Frostburg State College in Maryland who responded
to a simflar C}Lxcstionnaire\in 1973. -It is immediatel]y apparent in scanning these paraliel
rankings thay there is absolute agreement in the extremes rankings and considerabic
variations ig bctween. )

.

Spetifically, both faculties place thinking capabilitics as top-priority rankings for
those charfcteristics most-associated with the academically-poor student. Also, from
among thig forced-choice group of 21 charactgristics, both greups characterize as least-

- important/tiic attitudes of 'poor' students toward the teacher and course content.  The
average ranking diffctence between these two facultics is a rather substantial 3.5, ranging
from a zdro difference among four designated characteristics to the most substantial
difference in the characteristic - Arc not prepared for college work'': Harcum Sth ranked,
Frostburg 19th ranked. :

Among the Harcum faculty this higher ranking of student preparation for college work
is also accompanicd by their collgctive ranking into 3rd most frecuent characteristic of - | 5
"Not able to read materials cfficiently and cffectively " As Choi (1973) notes: "Although |

. every characteristic given in Fable 1 is interrclated, the ability to interanalyze and apply
conceptual principles scems the most important factor for success in college learning. ™ |
Certainly when the first six Harcum-ranked characteristics arc reviewed, Dr. Choi's
+ comment is equally applicablel “ ‘

-
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O\oco\immmwm:—

11.
12.5 Fail to attend class regularly
12. 5 Rarely participate in class discussions

14.
15.
16.
17.
18.
19.
20.
21.

Not able to synthesize factual & conceptual principles ~
Not able to 2pply princidles in gnalagous situations

Not able. to read college materials efficiently & dffectively
Nct able to comprehend conceptual principles

-Have not mastered prerequisite course skills & knowledge

Arec not prepared for college work

Not able to perform adeqyately on major exams

Not able to write effective e$says * '

Not able to comprehend factual literature or materials

. Not able to take good notes

Submit assignments late or not at all

Not able to perform adequately on short periodic quizze‘s

Not able to write satisfactory term paper
Do not ask questions in class

Do not confer with instructor

Complete lab assignments ineffectively

Have negative attitude toward course content

Have not completed catalog prerequisite courses

Have a negative attitude toward teacher

3

Weighted compos1tc score

(1st)
(2nd)
(11th)
(7th)
(8th)
(19th)
(3rd)
(4th)
(15th)
(17th)
(6th)
(5th)
(1Qth)
(13th)
(14th)
(8th)
(12th)
(16th)
(18th)
(20th)
(21st)

48

46
44
40
40
40
37
34
32
31
27
26
26
25
24
23
20
19
14
2

-8

“

Five years ago, an inquiry among Harcum faculty (Blai, 1970) revealed the following
reasons as their bases for the assignment of some 449 "F' and "D" grades. The first five
items listed reflect forced-choice decisions, the 6th through 16th responses to an open-
cnded category - “other reasons”.

lst - Poor test and exam scores
2nd - Does not attend classes

3rd - Does not participate in class discussions
4th - Does not complete assignments

S5th - Does not prepare written assignments
6th - Finds course too difficult

7th - Poor preparation of assignments

8th - Poor attitude

%th - Poor work habits

10th - Poor study skills

11th - Psyehological adjustment problems
12th - Lazy

13th - Does not wish to be in college

14th - Language- communications problems
15th - Dishonesty

16th - High school preparation not adequate

)

32%,
16%
12%
10%
6%
6%
4%
3%
3%
2%
2%
2%
1%

1% -

1%
1%
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Perhaps the most dramatic shift noted between the Harcum faculty responses in 1970
and 1975 is that "High school preparation” in 1970 was last-ranked as a factor for deficiency-
grade assignments, whereas "Are not prepared for college w ork” moved up sharply to Sth

most frcquentl ranked rcasorrin 1975, Ancther major shift noted is that "Poor test and

_exam scores” was top-ranked by the Harcum faculty in 1970, whereas it is ba rely-inciuded

among the top cne-third array of reasor’s among the 21 characteristics in 1975.

* Sevcral other major differences are noted in that class attendance drops from 2nd-
ranked in 1970 to 12.Sth’ranked in 1975, as does participation in class discus sion from 3rd-
rapked in 1970 to 12.5th #n 1975, Similarly, "Does not complete assignménts" drops from
Sth-ranked in 1970 to 1lth-ranked in 1975. In summary, the major shift occurring between
the two Harcum-faculty inquiries appears to be that cognitive factors of learning in 1975
replace classroom performance factors receiving the t0p-Yankings in 1970. '

The sccond part of the questionnaire asked rcspondcnts to "check each of the following
you consider characteristic of the poor academic student. ' These were included to elicit
additicnal information not covered in the 21 pre-structured characteristics. These are
summarized in Table 2, responses of the Frostburg State College faculty being listed in
parcnthclscs. AR '

v

TABLE 2:- Faculty Perceptons of Poor Academic Performance Causes

Characteristic ‘ Perc'entage

Poor study habits . 30.5 (34.3)
Lack of knowledge and skills _ 29.2  (14.3)
Lack of motivation " a 22.2  (42.8)

Poor classroom participation 18.1-  (8.6)

/4

As Table 2 reveals, -cognitive skills and study habits reflect the majority concensus
of the Harcum faculty. This is internally consistent with their responses to the 21 '
structured characteristics in the carlier section of the cuestionnairc as well as the gencral
comments (Sec Appendix) which were offcred in responge ta the last two open-cnded itcms
on the questionnaire.

The thOUOhL provoking comments in thc Appendix should serve as a valuable stimulus
to all Harcum faculty and staff members who sharc professional concern with the learning/
teaching activitics at the.Collcge. This material descrves careful study.

. Dr. Choi (1973).in the Implications section of his study offcrs very cogent comments
which arc equally applicable to this parallel- perccpuons inquiry. I therefore cuote them in
th01r entirety.

Implication

"Information included in this study immeasurably adds to the possﬁ&le salvage of
talent waste at the College. Several implications are prepared for practlcal purposecs.

1. The most effective wdy for salvaging academic failure is dependent upon

. faculty who rcally can motivate students. Developing and employing innovative
" instructional techniques could aid student motivation. Also, as the Carncgle

Commission on Higher Education recommended in its final report entitled
Prioritics for Action, there is a ncc%:by faculty to reaffirm their responsibility

t
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for providbing inspiring teaching. Threcugh this tecaching, students can experience success.
Initial success, in many instances, is the basis of lurther succcss.

2. The academic perform:mcc of a college depends heavily on the quahty of faculty,
supportive staff, and admimstrators. Nevertheless, success of potential college dropouts
1S very often aficcted more by how succéssiully they have been initially treated by faculty
memkers than.by thd kinds of programs offercd. Among other things, a faculty mcmbcr‘s
comniitment would seeem to contribute significantly to the salvation of potential dropouts.

3. Potential academic talent waste could be avoided if the institution clearly defines its
mission for all students. The majority of students nced administrative policics which can
help improve their achievement without building & permanent defeatism, so they can
ultimately graduate with a degree. What is nceded, for example, is the institution of an
alternative grad:ng systcm, a mastery learning system in which a student reaches certain
prescribed lcvels of competency, or special rehablhtatlon/programs

4. The faculty maintains that students arg unable to function in an analytical and conceptual
approach which is vital at the college level. The teachinz of these methods and processes
must be integrated with the course content in order for the studcnt to perform at this
level. Mandating regular class attendance appears to be another necessity. Since the

_faculty opines that regular class attendance is important to student achicvement, manda-
tory class attendance possibly may result in poor perfofming student maqtcrmg contcnt
angd intellectual proccsses

5. Forci'wr those students who lack motivation into acquiring self-discipline’ throdnh frequent
seli-cxamiuation of their performance would secem an effective means of chanf*m"
"behavioral patterns as opposed to the popular counselmrr theory that emphasxzes a non-
directive approach.” '

Boris Blai, Jr. Ed. D.
Director of Research _ ' July 1975
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Appendix

i
A

. Following arc the uncdited xemarks of respondents to the two open-ended questionnair

itcm\s P

A - Please comment on poor student p\ﬁormancc in your field, lack of motivation,
poor study habits, etc, !

B - What, specifically, can be done to improvec poor student performance inyour
field? 7

«.... The most common denominator in defining the poor student is poor study habits and
inability to commuuicate - poor English skills, This shows up in cvery sci/cncc coursc I

. teach. Not only arc thcy unable to comprehend lectures and take notes, but do not understand ’
qugst}ons asked on exams, therefore cannot answer them.

. -

.I have found that these students often do better when I give them an oral exam and
- eXplain exactly w hat I'm ashing - somcthing ['am now doing for students who consistently
fa);l written czams. :
]

..., Morc sclective admissions policy! Pre-admissions counseling? Our stugcnts suffer
from a lack of direction’' which perhaps is understandablc in those of 17-18 years of age.
They also tend to fecl that social work is just "common scnse'’, and therefore they should
not nced to read, study, take notes, ctc. I am not sure what the answer is cxcept perharps
a clearer idea of the field before they sign up for this program,
«....A - The 'poor' acadermic student, for the most pax$, is poorly preparcd, lacks funda-
mental skills in ceading and writing, is generally unwilling to participate - probably because
"she'' lacks hnowledge; is fearful of giving information since she may not possess adeouate
knowledge; has buen unablg tu comprehend and fulfill adequately the required assignments;
either does not know how to study, or is unable to profit fro study because of lack of skills
and understanding, 7

B- Where the student is motivated, adeguate trai’nin(Y in fundamentals of reading,
Jwriting, and the development of yood study habits should help. College students’are generally
“now old cnough to reafize that they will have to be \\1ll1ng to cngage in training for improve-
ment of skills nccessary for college work, but they will nced expertisc -well-trained
instructors ablc to tcach students who have deficiencics, either because of previous poor
training or because of personality and social problems which helped to "handicap” students.:
There arc many factors!

‘ ot ' . . .
<.+« A - Poor academic nabits - apparently accepted in previous school environments -

makc the adjustmcnt to college more dlfﬁcult for many poor students. The poor academic
habits, may inc ude: . ‘
“+ ----nén-attendance of classes
----inadequatc attcntion and note- ta}\ing in class
---~a concept of "extra credit’” or "makc-up' work to rcplacc poor test performance or’
absence. :
.The social adjustment is a large contributing factor for many poor students. Others girls
are facing doublc and triple responsibilitics - sehool, a job, and raising a child - and
simply cannot handlc it all. Arc we doing such a girl any favor to accept her as a full-timc
student? ’
B - (1) I have begun to recornmend to over-burdcned students that they extend their
proerams to {ive Or six semesters. One student will begin the fall secmester with aJ'part-
@ time' schedule to perform all her responsibilities, with less tension.

8 s
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- (2) Wc ccrtainly nccd rcmcc‘ial academic progrims as well as counscling scrvices

(3) My personal reuolvc for ncxt scmester is that'I shall be less accomodatmg to ‘
" student. [ have come to realize that I do her no real favor to > “understand” her
abscnce from class, or to give her extra time for assignments.and make-up tcsts for cut  *
classes. My efifort, shall be to enforce fair but firm standards app]xcable for cvery student.

(4) I have found that some of the qveragc of better students have become resentful
of tht special consu,cratlons oiven to the peor student. These hetter students do suffer from,
the nced for repetitious revicws and a slower pace. I know of onc student who may not retura
for these spegific reasons, 1 hope this,fair-but-firm stand#rds, strictly cnforced, will .ot
improve the pe;formg.ncc of the ' poor1 Ztudent as*well as the "better student''.

Lo oo Witha few cxceptions, some of Whmh arc both ‘notzble and noticcable, the great
majority of students in the last three ycars at Harcum have been poorly educated in their
previcus schooling, Miost of them have had no training in English grammar, composition,
or litcraturc, aiany of them, as witness their rcadinrr scores, rcad very poorly and have a
difficult time with textbooks. ?

In the ficld of ' Bchavioral S"‘IGDCC thesc handicaps - no fault of the student- reouire a

. carcful selecticn of textbooks and othcr rcading materials - which I consider we do rather
vell. Also, the type of teaching requires the tcacher to be surc that her students know what
is expected of them; the instruction has to be structurcd - outlincs, learning ObJCCtl\ cs and
. assignments must be clearly spelled oﬁt. Study guides nced to be uscd.

,) Motivation is mor¢ difficult to be achicved; improvement in pexformance helps the
student to want to do more, and better. Asswnmcnts need to be given in which the student
has a chance to be suctessful. i .

Mcre emphasis needs to be placed sn the validity of the "C" grade - as the average
grade. Somic students arc unrcalistic both about their abilities and collcnc pcrfmmance.

Finally, I thought it had been decided that a Fundamental English course, cluding
Devclopméntal Reading, and giving 4 hours of credit, would be given beginning Fall, 1975
with no extra charge! . - )

»
v

.ee..A ~ There we .c only a few students in my class where this performance applics, 1 .
think they lack motivation and perhaps have not been taught, at home, to acccpt responsibility
for devcloping their own futurc.

B - Sincc there arc only a few individuals involved from my point of vicw, they should
be terminated as students for their own good, and perhaps have a stimulating cffcct on other
studcnts. I'm afraid some students want an easy way for a limited college education which in
the cnd will not be adeouate for future career dcvelopment.

!

....TA=CLcthargy - a result of rarely, if cver, having to perform outside study or written)
assignments in public high schools. Suburhan public schools and privatc and parochial hich
school students rarcly show a lethargic attitude. Most of the failing type students lack the
knowlcdge and slalls of a normal 6th grade student. Erglish is a *forcign’ language (grammar,
Spelling, sentencc structurc, vocabulary) to the failing student - without cxception. Poor
study habits?-Generallyg there are no study habits at all. 1
Regarding classroom participation - absenccg\e;]rc usually very.heavy, and when they i
do attend class they usually want step-by-step, oOne oh onc informatidn, on performing . 1
|
|
1
|
|
|
1

class projects. .
B - Orientation weck: should accept management of time - a daily schedule allotting
specific time to study and recreation. Most students rarcly even re¢ad the Stucent Handbook,
© and show great surprisc when informed that classghsences arc permitted for illncsses, *

EKC 8 ~ .

AFuText provided Iv ERIC. » ‘
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“

funeral attendance and such emcrgcncics - NOT "6 cuts' cach semester for ‘eutting” class
because thev dun't ful hke attending. A short test on the Student Handbook would be very
revealing at the ¢nd of the Orientation Week; knowing they vould be tested on its contents.

Carly apntude tc}.tmg for Bucxgcss area is a nceded requirement. Previous request to
guidance twa years ago was apparently ignored.

R .

... A - Lack of conceptual skills; ability to translate to a ncw situation.

B - Usually in S.S. if studcat can't perform 1t is due to lack of basic intellicence which
can't berremedicd, or anxioty - which I attempt to work with throughout the year.

¢ N

.

.+ ... I'feel that Harcum's "poor" students fall into two catcgorics: first - these who do not
attend class, do not pay attention in class, arc late with assignments, ts, unrcliable and care-
less. Very oftcn these students arc bug}'lt and-capable, but unintcrcstcd and “they fail or
_withdraw, Oftcn, of course, they are lacking skills in the ques jonnaire. Sccond - studcnts
who do attend class, work hard and conscientiously,” and just don't have the ability to do
even compcl:u.t work, Somctimes they fail or withdraw because they are discouraged by
lack of prc;ress, and other times hang in by the skin of their tecth; passing barcly, with
D grades.

We have then tv.o problem types; students vho are capable but must be motivated and
kept in ine, and also students who arce mOthdu.:AI aud disciplined but need a strong
remedial program. :

kS
R motxvatlon is the single, most pervasive clement in poor academic pcrformancc.
If there is no urage to '¢o' other skills and capacitics mean little. -

B - Find out, if possible, what will "turn her on’, ‘Knowing what will motivate an

individual is a make-brcak conditior for learning and academic performance. .

<

°

.....In the skills fleld of shorthand and transcription, "the student's ability to usc her talent
well is hampered by Engligh languase ability. A shorthand speed is only as good as the

, ability to transcribe it cffectively; this means a knowledge of English, phrascs which are
acceptable in the busincss world spelling, punctuation, etc. Too often the written word is
not emphasized at all up to this point in a person's cducation. Cbjective tests and verbal
communication are uscd éxktensively; when the student has to vrite or transcribe domcthing
intelligently, she frequently fails as a result, Recading and writing ability should be onc of
the.business students strcng points. v

.....In afiswer to both c;ucsti(:ns: poor stuclfcnts nced a better background before they take
out ccurscs. We should offer remcdial courses at Harcum. (This is in the scicnces). It
should be made clear to the prospective student that she may be reauired to be at Harcum
for more than two yearsl .

N .
.....Those in my arca did not pass the courses because of poor study habits; did ndt take
the Reading Improvemcrt course wiich was recommended for those 30th percentile or below.
Perhaps the motivation could be improved if the students had followed through with mastery
of Rcading. -

Recommendation: The report of a student being absent from ciass is one arca, and 1
believe wc can do it moxc cffecuvely. A student who has a pattern of class absences sihould
be counseled re mrdmrr the reasons for absence. The instructor might note on the
counoelmg report the reasons for poor work, This shouid have a follow-up by the instructor
as well as the Academic Dean and Guidance Counselor. This mlght help to motivate the
student to attcnd class, hand in work, ctc..
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Since T work with so many of the incoming Freshmen, [ have found that study habits,
+ rcading and academic discipline are almost non-cxistent. Perhaps a program of structured
courses might help; mini ccurses in vocabulary, spelling, rea.ding'- using' film strips or
other visual aids, tapes, cte. | ' o
Thanks fer the oppertunity to exprcss myscif on this important subject. If we admit
these students to the Coliege, we must try to do somcthing for them - motivate, so they
want to achieve,
««+++A - Litle relevant background rcading; if]a,bility to handlec logic and concepts.
B - Student mouvation to 'catch-un' in texms of rcading and writing skills. Attcation
to own failings in an organized and positive fashien. ‘ '
e A = Inmy ccurse, which has mbstly projects and some tc&s - I find missing a session
can be disastereus - we are constantly doing, and if absent - it'is difficdlt to et proper notes
. becausce it is all cxperiential, '
B - Toimprove the situation would be to review the cut system - and perhaps discipline
more firmly tl.inse oker-cutting and making poor marks, I have fcw, but most of my girls
should get A's or B's, :

o

..., Fortunatcly, this is not yct a problem in the Optometric Technician program, Howéver,
drawing from cxpericnce teaching graduate students (Optometrists), I think a prime causc of
student failurc is the basic attitude that cducation (higher cducation) is a privileae and right
~~ that does not have to be carned. While' most instructors try to motivate students and keep a
high level of interest, some subjects cannot be made meaningful and relevant, etc., but
arc fundamental skills courses that must be mastered. .
Poor lanzunge arts, recading writing, cxpressing oncself adequately are, in my

st
Opinion, thcsmajor causc of poor academic performance,
.++..A - There scems to be an increasing number of students in my classes who arc devoid
of preparation {or college work, They lack the most rudimentary language skills. In addition,
these same students appear to have a dispréfprtionate number of cxcuscd(l) cugs, - - vague
illncsses, téoth extractions, weather conditions adverse to driving...ctc. ctc,
' I have made myself available to give extra guidance and help. The above students
have the same reasons for not attending conferences; i. e. illness, etc. etc. :
Another trend I have noticed is an incrcasing numbér of students who have unrealistic o

expectations about the grade rewards duc them for inferior performance. g

" B - Our hallmark is to provide individual assistance and guidance. Sce what students
arc able to do before admitting them to courses where they will be over their heads. Vie
should pay scrupulous attcntion to prerequisites. The flexibility in terms of the number of
cuts should be investigated, The majority of students must be in class to succced.

.....] have had an in\trcasing number of ‘poor’ students.: It is difficult to generalize about

the reasons for the poor performance, but there do scetn to be sgme comnmcn clements,

First - theiY vocabulary is inadequate. During tests, for exdmple, I spend a fair amount of

time cxp]aining\(hc meaning of v-ords. Sccond - they have difficulty in rcadi’ng and compre-.

hending the materdal. In some cases I have tricd to minimi%e the usc of texts and concentrate

morc on verbal or audio-visual pigscntations. Third - rhany of the so-called 'poor’ studants
. caﬁﬁo.t think - they cannot reason or transfer their knowledace to a new situation. If these

students arc given ‘application! cuestions or problems, they are lost. The test cuestions -
have-to be stated the samce vy they arc in class before they have a chance to pass - but
this ¢nds up as a memorization. not thinking, 3 .
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. I have no tasy answers, but Ido feel that there needs to be a rvrcatcr cmp)a‘éxs on the °
basxc§§sVOLJtulan“ rcading, comprchcnsmn, problem-solvint, etc., Wenced, I feel, more
remedial work, I h tricd to work with the slower students in special group scssions and
by uring extengive review cheets, They were partly successiul, but mere intengive help and
remcdial work are needed. ' ‘

’

/s ‘ -

..++.A - Inadcquate math baclaround; inability {o¥ abstract thinking,
..+..B - Improve study habits; enforce prerecuisite requirements.
.+« A - Lack of motivation. Little scnsc of responsibility. No rcaching out ablllty Gcncral
unwillingness to be involved. General attitude of "'don't bother m®'.

B - Admission standards nced to consider student's desire to want to be at Harcum,
Some swdcnts act as if they are net there of thar own free will, There needs to be
continial stress plrced on the need to participate and be mvo"lved once the student gets to

Harcum. ) . Y
- | . . R - -
‘ For comparison p\rposes, following are the various recommendations offered -+ ¢
by the Frostburg State College faculty, lhisted in descending order offrcqucncy suggestion
was offered: . ) ) ) Y
1. Screening process; Better screening prlor to adm1sswns lnnhcr adm1ss1ons slandards,
more cffcctive “weeding out' process. ; * ’

2. Communication skills; Better rcadmn/v'rmm skills, and grecater cmphasis on communica-
~ tions skills. .
3. Remedial programs: Strong remedial prowram frce tutoriny program in carious ficlds.
4. Academic standard- Mcaningful performance standards campus-w idg» i
5. Study skills: Better study skills; apphcatan of prcvxous learning to new lcarmr\g
6. Students' doals and nceds: Relate student's goals to coursc; primary valucé-attitude
oricntation for-students; relate instruction to student's needs. ' T
7. Classroom tcaching and cvaluation: Institute more probicm sessions; solicit participation

in class; usc of tram tcaching method; better preparation and relation of teachers;

it

institute weekly auizzes. . -2 .
8. Adviscment to students: Making j.nstructé'ré very available to advisement. ” ° '
9. Attendance: Check class attendanee; recuire class attegdance. 4 .o
10. Grading: Abolition of grades; at least failing grades; drop P/NP 0pt1on, never downwradc .

a student, ' : .

11. Tcacher's cu‘alhy in service prOgram for college tcachers on campus; a scnse of humor
ds a qualification of tcachcrs; teachers should capturc and intercst and cfforts of studcnts.
12. *Counscling service: Expand Counseling Center's Carcer Planning Service; free some of
" 'the ccunsehng staff to work especially with sophomores, aé this scems to beahe most -
difficult ycar. W , : ‘
13. Lastering prerecuisite courses: Have students master prerequisite courses. 1
- 14. Hizh school cducation: BrmfY pressure to bear on the high schools, to itmprove ouahrv -
15. Subject matter: Better math preparation
16. Class size: Smaller class size. | 1
17. Homev.ork a<siinments: Require poor students to gubmit extra homcwork assignhments.
16. General Studies Program: Drop Genera) Studics Program. ]
19. Dormitory Life: Have _defuntely quict study hours in dormitories. i
20; Lab course: hake lab course ontional for freshmcen |
21. Objcctive of course: Botter communication corfeerning coursé Ob]CCthCS. . f
Q@ 2. Caursc Load. Luni€ cach freshman to one hlstcﬂyz.survcy COUI‘bC per scmester. - ;
|
l
|
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After reviewing the verious recoprendations offered by, these faculties
et both 4 tuén-year and a four-ycar college,
is a substantial amount of ccngruence in their viéus.

nugter of different erplanations: the one here offered is that both facultles

it is quite appgrent that there

share a deep sense of professianal cormitment which is

of the learnzd professions,

./7-p /;/’A,

Boris Blai, Jr, Ed.D.
Director of Research
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